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History Planning: Ancient Civilisations – Egypt (Year Three)  

 

 One  Two  Three Four  Five  Six  

Topic   Background to the 

Ancient Egyptians  

Mummification  Tutankhamun Hieroglyphics  Egyptian Gods  Ancient Egypt and 

the Bible 

Learning 

Objective  

To be able to place 

events, artefacts and 

historical figures on a 

time line 

To be able to recount 

the ancient Egyptian 

ritual of 

mummification  

To investigate 

multiple sources in 

order to gain 

answers about the 

past. 

To be able to read 

and write using 

hieroglyphics  

To be able to 

compare and 

contrast the different 

powers and roles of 

Egyptian gods  

To be able to explain 

the significance for 

Jews of the story of 

Moses and the 

exodus from Egypt 

Lesson Idea(s)   Study a map of 

the world and 

locate Egypt.  

 Order known 

periods of time 

e.g. stone age, 

Victorians etc 

 Create a KWL 

grid to be 

returned to 

throughout the 

unit   

 Children 

mummify a teddy 

bear in a way 

similar to how 

the ancient 

Egyptians did  

 Study difference 

sources related 

to the discovery 

of Tutankhamun  

 Each group has 

to present their 

findings to the 

class  

 Interview/hot 

seat Howard 

Carter; 

 Children to crack 

hieroglyphics 

codes  

 Make an ancient 

Egyptian stone 

tablet (salt dough 

or clay) and write 

their name using 

hieroglyphics 

 Match pictures to 

descriptions  

 Children act in 

the role of 

different ancient 

Egyptian gods; 

Egypt’s Got 

Talent drama 

where audience 

have to guess the 

character  

 Study the Bible 

text 

 Watch a film 

version of the 

story  

 

Suggested 

Outcome 

Produce a timeline of 

significant world 

historical events to 

give this period of 

history a context  

Record a video 

detailing the steps to 

be taken or create a 

picture collage step-

by-step guide  

Diary entry from the 

POV of Carter  

Children can write 

their name in 

hieroglyphics  

Create ancient 

Egyptian God Top 

Trump cards.  

Newspaper article 

detailing the 

significant events 

and outcomes; could 

write articles for 

polarised 

newspapers i.e. an 

Egyptian publication 

vs. Jewish   

 



History Planning: Local History – Industrial Revolution Birmingham (Year Four)  

 

 One  Two  Three Four  Five  Six  

Topic   The birth of the 

Industrial Revolution 

The Midlands 

Enlightenment – 

Matthew Boulton and 

James Watt – and the 

Lunar Society  

City of a Thousand 

Trades and the 

Workshop of the 

World – learn about 

some of the many 

trades that helped 

Birmingham become 

the world’s first town 

with a economy 

dominated by 

manufacturing  

The impact of Richard 

and George Cadbury 

on the lives of 

‘Brummies’.  

Child labour – growing up as a 

child in Birmingham during the 

18th and 19th century   

Summarise the impact 

of the Industrial 

Revolution  

Learning 

Objective  

To be able to 

investigate and 

interpret the past 

To be able to 

describe the changes 

that happened due to 

the work of the Lunar 

Society 

To be able to use 

evidence to ask 

questions and find 

answers to questions 

about the past. 

To be able to suggest 

the causes and 

consequence of the 

action taken by the 

Cadbury family   

To be able to describe the 

characteristic features of jobs 

children were subjected to.  

To be able to compare 

and contrast pre and 

post-Industrial 

Revolution 

Birmingham 

Lesson Idea(s)   Children unearth 

a ‘time capsule’ 

containing items 

belonging to 

residents of 

Birmingham’s 

past; 

 ask and answer 

questions based 

on the objects; 

form a timeline   

 Read an abridged 

extract from 

Boswell’s diary 

 Study sources 

that depict life 

one of the 

factories  

 

Children could be given 

a collection of items 

produced in 

Birmingham; they then 

attempt to map out the 

journey that each item 

might take after leaving 

the factory, the people it 

would encounter and the 

impact that it would have   

Hotseat a worker from a 

famous Birmingham 

industry. 

 Examine 

contrasting 

photos of life in 

Birmingham vs. 

Bournville 

 Draw conclusions 

about the 

differences in the 

quality of life  

 Watch (Youtube) Victorian 

Child Labour – Dickens 

Show 

 Study illustrations of life as 

a child worker e.g. The life 

and adventures of Michael 

Armstrong, the factory boy 

 Read abridged version of 

Oliver Twist or watch the 

film 

https://www.youtube.com/ 

watch?v=0tLsBQdpOEU  

 Sort photos into 

before and after  

 compare maps of 

Birmingham at 

various points 

during the 18th 

and 19th century  

Suggested 

Outcome 

Complete a KWL grid 

that will be returned to 

throughout the unit  

Write from the POV of 

James Boswell, who 

was a travel writer 

and diarist, after he 

visited Soho, 

Birmingham.  

Write a job advert for 

one of the many 

trades Birmingham 

became famous the 

world over for.  

Write two contrasting 

adverts to be 

displayed in the estate 

agents. One for a 

property in inner-city 

Birmingham and the 

other for a home 

located in Bournville.   

Watch the opening 15minutes 

of the above film; focus on the 

scene where Oliver asks for 

more food and pause the film 

to study the sign in the dining 

room ‘God is Holy’ – discuss 

the irony of this sign. Children 

write a letter from Oliver to his 

mother.  

Identify different 

areas of life – e.g. 

education, family, 

housing, health, 

leisure – and write a 

comparison detailing 

what life was like for 

the people of 

Birmingham pre and 

post-Industrial Rev 

https://www.youtube.com/%20watch?v=0tLsBQdpOEU
https://www.youtube.com/%20watch?v=0tLsBQdpOEU


History Planning: Local History – Windrush Generation and their impact on Birmingham (Year Five)  

 

 One  Two  Three Four  Five  Six  

Topic   Setting the scene: 

Birmingham and 

Britain before WW2 

Before the ship set 

sail: In 1948, why 

Britain needed 

migrants and why 

migrants wanted to 

come to Britain  

The journey to Britain: 

Consider the emotions 

that might have been 

felt by the many 

passengers aboard the 

ship before, during 

and after their journey 

The arrival: The far 

from hospitable 

welcome received by 

many 

The children of Windrush 

passengers; significant 

Brummies e.g. Benjamin 

Zephaniah 

The impact that the 

Windrush Generation 

had on Birmingham – 

in a wide variety of 

areas e.g. health, 

social, arts and music, 

culture   

Learning 

Objective  

To be able to 

investigate and 

interpret the past 

To be able to explain 

the causes and 

consequence of WW2 

on Britain  

To be able to use 

evidence to build up 

a picture of the 

emotions felt by the 

Windrush Generation 

To be able to explain 

the different aspects of 

life of ‘British’ people 

and the Windrush 

Generation   

To be able to record and 

communicate 

knowledge in different 

forms 

To be able to compare 

life in 1948 Britain to 

2018 Britain  

Lesson Idea(s)  Study maps and 

photographs of 

Birmingham before 

WW2. Examine 1939 

census data and 

compare to most 

recent data.   

Study photographs 

and read newspaper 

articles detailing the 

destruction of 

Birmingham during 

WW2.  

 

Study the poem 

Windrush Child by 

John Agard.  

Perform the poem for 

an audience.  

Study the poetic 

devices used.  

List questions that the 

children would ask the 

subject of the poem 

were they to meet 

them.  

Using UK School 

Report by Tam Joseph 

as the foundation of the 

lesson, examine the 

inhospitable welcome 

that often greeted the 

Windrush Generation.  

 

Other artefacts to 

stody: Signs in 

boarding houses and   

Tory propaganda 

posters 

Read Zephaniah’s poem, ‘I 

love me mudder’  

 

Deconstruct it and try to 

paint a picture of 

Zephaniah’s mother and 

early childhood.  

 

Use this as the starting point 

to learn about his life and 

achievements.  

Study photographs, 

film clips, audio etc of 

Birmingham before 

and after WW2. 

Study pictures of key 

locations in 

Birmingham city 

centre e.g. the Bull 

Ring, Digbeth coach 

station etc. Visit these 

places and compare 

and contrast today’s 

reality to the pictures 

they have studied.  

 

Suggested 

Outcome 

Write a report about 

how Birmingham was 

different in 1939 

compared to 

Birmingham of today. 

Write a newspaper 

article or non-

chronological report 

about the impact WW2 

had on Birmingham. 

Write a version of 

Windrush Child from 

their point of view as 

they depart from 

Birmingham in 2018 for 

a new life on the other 

side of the world.  

Use Tam Joseph’s 

painting to write the 

actual school report 

that inspired the 

painting.   

Write a biography about 

chosen Brummie.  

Produce a drama in the style 

of This is your Life for 

chosen Brummie.   

Write/record audio 

tourist guide to 

Birmingham – 1948 

version and 2018 

version. Tour guide to 

take the reader on a 

walking tour of 

Birmingham city 

centre. 

 

 

 



History Planning: Ancient History – The Ancient Kingdom of Benin   

 

 One  Two  Three Four  Five  Six  

Topic   Africa’s past  Religion  Benin Art  The Story of Eweka  Artefacts  A Lost Kingdom  

Learning 

Objective  

To be able to compare 

and contrast a society in 

the past with my own 

To be able to compare 

and contrast a society in 

the past with my own 

To be able to discuss why 

people and events from a 

particular time in the past 

were important, placing 

them within an historical 

sequence 

To be able to use primary 

and secondary sources 

selectively to research 

events in the past 

To be able to use primary and 

secondary sources selectively 

to research events in the past 

To be able to discuss why 

people and events from a 

particular time in the past 

were important, placing 

them within an historical 

sequence 

Lesson Idea(s)  Continue to develop a 

chronologically secure 

knowledge and 

understanding of British, 

local and world history, 

establishing clear 

narratives within and 

across the periods they 

study by learning about 

some key events in 

African history and how 

the kingdom of Benin 

formed. 

• I can find out how the 

kingdom of Benin 

developed. 

• I can find out about 

some important events in 

Africa’s history. 

Note connections, 

contrasts and trends over 

time and develop the 

appropriate use of 

historical terms by 

learning about the 

religious beliefs of the 

people of ancient Benin.  

• I can describe what the 

people of Benin believed 

in. 

Regularly address and 

sometimes devise 

historically valid 

questions about change, 

cause, similarity and 

difference, and 

significance by learning 

about why the art of Benin 

challenged the world’s 

perceptions of African art.  

• I can understand why 

Benin’s sculptures 

surprised the people who 

discovered them. 

Construct informed 

responses that involve 

thoughtful selection and 

organisation of relevant 

historical information by 

finding out about the oral 

tradition of history in 

African communities and 

the different versions of 

the story of Eweka, Oba 

of the Benin Kingdom (AD 

1180). • I can find out how 

Benin’s past is recorded 

through a range of 

sources. • I can find out 

about the story of how 

Eweka came to be the 

Oba of the Benin 

Kingdom. 

Understand how our knowledge 

of the past is constructed from a 

range of sources and that 

different versions of past events 

may exist, giving some reasons 

for this by exploring what we 

can learn about the Benin 

Kingdom from different 

artefacts. • I can examine and 

evaluate different sources of 

evidence about Benin and say 

what they can teach us about 

Benin culture. 

Regularly address and 

sometimes devise 

historically valid 

questions about change, 

cause, similarity and 

difference, and 

significance by learning 

how and why the 

kingdom of Benin came to 

an end. • I can explain 

how and why the 

kingdom of Benin 

became powerful and 

successful and also how 

and why the empire came 

to an end. 

Suggested 

Outcome 

Create a timeline of 

chronologically 

ordered events  

Create a clay tile as an 

offering to a Benin 

God  

Consider the attitudes 

of Europeans towards 

the art of Africa; 

produce sketches of 

famous Benin bronzes  

Create a comic strip 

detailing the story of 

Eweka; turn this into a 

drama roleplay  

Analyse different sources of 

information and design their 

own Benin exhibition.  

Write a non-

chronological report 

summarising their 

learning.  

   

 

 

 



History Planning: Progression in History Skills  

 

 Year One  Year Two  Year Three Year Four  Year Five Year Six  

Chronology  
sequence events or 

objects in 

chronological order 

sequence artefacts 

closer together in time 

 

sequence events  

 

sequence photos etc 

from different periods 

of their life  

 

describe memories of 

key events in lives 

place the time studied 

on a time line  

 

sequence events or 

artefacts 

 

use dates related to the 

passing of time 

place events from 

period studied on a 

time line  

 

use terms related to the 

period and begin to 

date events 

 

understand more 

complex terms e.g. 

BCE/AD 

place current study on 

time line in relation to 

other studies 

 

know and sequence 

key events of time 

studied  

 

use relevant terms and 

periods labels  

 

relate current studies to 

previous studies  

 

make comparisons 

between different times 

in history 

place current study on 

time line in relation to 

other studies 

 

use relevant dates and 

terms  

 

sequence up to ten 

events on a time line 

Range and 

Depth of 

Historical 

Knowledge 

begin to describe 

similarities and 

differences in artefacts  

 

drama – why people 

did things in the past  

 

use a range of sources 

to find out 

characteristic features 

of the past 

find out about people 

and events in other 

times  

 

collections of artefacts 

– confidently describe 

similarities and 

differences  

 

drama – develop 

empathy and 

understanding (hot 

seating, sp. and 

listening) 

find out about everyday 

lives of people in time 

studied  

 

compare with our life 

today  

 

identify reasons for and 

results of people’s 

actions  

 

understand why people 

may have had to do 

something  

 

Study change through 

the lives of significant 

individuals (e.g. Queen 

Elizabeth I and Queen 

Elizabeth II) 

use evidence to 

reconstruct life in time 

studied  

 

identify key features 

and events  

 

look for links and 

effects in time studied  

 

offer a reasonable 

explanation for some 

events  

 

Develop a broad 

understanding of 

ancient civilisations 

study different aspects 

of life of different 

people – differences 

between men and 

women  

 

examine causes and 

results of great events 

and the impact on 

people  

 

compare life in early 

and late times studied  

 

compare an aspect of 

life with the same 

aspect in another 

period  

 

Study an ancient 

civilization in detail 

find about beliefs, 

behaviour and 

characteristics of 

people, recognising 

that not everyone 

shares the same views 

and feelings  

 

compare beliefs and 

behaviour with another 

period studied  

 

write another 

explanation of a past 

event in terms of cause 

and effect using 

evidence to support 

and illustrate their 

explanation  

 



(e.g. Benin, Shang 

Dynasty, Eygpt) 

know key dates, 

characters and events 

of time studied  

 

Compare and contrast 

ancient civilisations 

Interpretations 

of History 

begin to identify 

different ways to 

represent the past 

(e.g. photos, stories, 

adults talking about 

the past)  

 

(photos, BBC 

website) 

compare pictures or 

photographs of 

people or events in 

the past  

 

able to identify 

different ways to 

represent the past 

identify and give 

reasons for different 

ways in which the 

past is represented 

 

distinguish between 

different sources and 

evaluate their 

usefulness  

 

look at 

representations of 

the period – 

museum, cartoons, 

etc. 

look at the evidence 

available  

 

begin to evaluate the 

usefulness of 

different sources  

 

use of text books and 

historical knowledge 

Compare accounts of 

events from different 

sources. Fact or 

fiction  

 

offer some reasons 

for different versions 

of events 

link sources and 

work out how 

conclusions were 

arrived at  

 

consider ways of 

checking the 

accuracy of 

interpretations – fact 

or fiction and opinion 

 

be aware that 

different evidence 

will lead to different 

conclusions 

 

confident use of the 

library etc. for 

research 

Historical 

Enquiry 

sort artefacts “then” 

and “now”  

 

use as wide a range 

of sources as 

possible  

 

speaking and 

listening (links to 

literacy)  

 

to ask and answer 

questions related to 

use a source – why, 

what, who, how, 

where to ask 

questions and find 

answers  

 

sequence a 

collection of artefacts  

 

Use of time lines  

 

discuss the 

effectiveness of 

sources 

use a range of 

sources to find out 

about a period 

 

observe small details 

– artefacts, pictures 

 

select and record 

information relevant 

to the study  

 

begin to use the 

library, e-learning 

for research  

use evidence to 

build up a picture of 

a past event  

 

choose relevant 

material to present a 

picture of one aspect 

of life in time past 

 

ask a variety of 

questions  

 

use the library, e-

learning for research 

begin to identify 

primary and 

secondary sources 

 

use evidence to build 

up a picture of life in 

time studied  

 

select relevant 

sections of 

information  

 

Recognise primary 

and secondary 

sources  

 

use a range of 

sources to find out 

about an aspect of 

time past. Suggest 

omissions and the 

means of finding out  

 

bring knowledge 

gathering from 

several sources 



different sources and 

objects 

 

ask and answer 

questions 

confident use of 

library, e-learning, 

research 

together in a fluent 

account 

Organisation 

and 

Communication 

Time lines (3D with 

objects/ sequential 

pictures)  

 

drawing  

 

drama/role play  

 

writing (reports, 

labelling, simple 

recount) ICT 

Class display/ 

museum annotated 

photographs ICT 

communicate 

knowledge and 

understanding in a 

variety of ways – 

discussions, pictures, 

writing, annotations, 

drama, mode 

select data and 

organise it into a data 

file to answer 

historical questions 

 

know the period in 

which the study is set 

 

display findings in a 

variety of ways  

 

work independently 

and in groups 

fit events into a 

display sorted by 

theme time  

 

use appropriate 

terms, matching 

dates to people and 

events  

 

record and 

communicate 

knowledge in 

different forms· work 

independently and in 

groups showing 

initiative 

select aspect of study 

to make a display 

 

use a variety of ways 

to communicate 

 

knowledge and 

understanding 

including extended 

writing  

 

plan and carry out 

individual 

investigations 

   

 


