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History at Harper Bell  

Curriculum Drivers  

Cultural Heritage - historical figures and events, where possible 

and in line with the National Curriculum, have been selected to                

reflect the cultural heritage of the Harper Bell pupils. Black History is 

taught across the year rather than confined to one month. It is                  

complemented by curriculum content that celebrates the rich                       

diversity of British society and what it means to be a ‘Brummie’.  

Aspirations - All history content and topics are planned around the 

assumption that our pupils hold the ambition to study history at                     

university and will require subject knowledge in their future career.  

Broadly speaking, we share the view that ‘the rich get richer and the poor get poorer’, 

although in terms of our history curriculum we believe that ‘knowledge-rich get richer 

and the knowledge-poor get poorer’. Our knowledge-led curriculum sets out specific 

bodies of information that must be taught in-depth. With fewer topic areas studied and 

subjects valued highly in their own entity (rather than as part of a broader topic-based 

approach), we can focus teaching on the aim of deepening pupil un-

derstanding and avoid surface-level understanding. So called ‘wow 

lessons’ and ‘enrichment days’ are avoided as they often jeopardise 

the learning and retention of knowledge. Such lessons and experi-

ences often limit the depth of learning that takes place. For example, 

while a lesson about stone age homes that requires pupils to simply 

make a model house has merits, we believe these are more to do 

with Design Technology rather than history. Therefore, in this in-

stance, our history curriculum would require pupils to study secondary sources of                     

evidence, before evaluating the key changes and continuity that took place over a period 

of time in terms of building design. Simply put, once you remove the context of cutting up 

cardboard and using papier-mâché in so called ‘wow lessons’, the learning is gone.  

Faith - As a Seventh-day Adventist school which is unashamedly proud of its Christian 

faith, our curriculum goes over and above the individual subjects and topics that we 

study. All work, every action, is placed in the context of growing in friendship with God, 

and all that we gain from this relationship.  

More specific to history, wherever possible, we have integrated our 

faith into the curriculum content. For example, in our study of the 

Roman Empire, we use the Bible as the starting point and learning is 

focused on answering the question of “How did Christianity effect 

the Roman Empire?” Another example includes examining the                 

impact that Ruby Bridges’ faith had on her ability to overcome the 

extreme racially motivated hatred that she encountered on a daily 

basis when attending school.  



 

History at Harper Bell  

Sequencing Content  

The Harper Bell history curriculum ensures that pre-requisite knowledge is considered 

and linked to new learning.  

A range of eras are taught across each key stages, giving the opportunity to refine under-

standing of chronology. Local and contextual history is heavily considered and given the 

importance that we believe it deserves.  

Concepts for Historical Understanding 

Our history curriculum is underpinned by seven reoccurring concepts that help us 

investigate and understand the past. These concepts for historical                                                 

understanding are:  

1. Perspectives  

2. Empathy  

3. Continuity and change  

4. Significance  

Deepening Themes  

Seven substantive historical themes reoccur throughout our curriculum and enable under-

standing to be deepened with age.  For example:  

Social Justice: Year 2 Ruby Bridges;  Year 5 Windrush Generation; Year 6 Contribution of 

the Commonwealth in World Wars One and Two 

5. Cause and effect  

6. Contestability  

7. Evidence  

Retrieval Practice  

Remembering information and knowledge is celebrated and a fundamental part of our             

history curriculum.  

Pupils take part in regular mini-quizzes and retrieval activities to strengthen their memory. 

Each topic culminates in the design of a graphic organiser and an essay that is judged             

solely on its historical content, rather than its spelling, punctuation and grammar.   



History Overview 
 Topic One  Topic Two  

Year 

One  

Changes Within Living Memory: All 

About Me  

The Lives of Significant People: Mary 

Seacole   

Year 

Two  

Changes Beyond Living Memory:          

Birmingham  

The Lives of Significant People: Ruby 

Bridges  

Year 

Three 

Stone Age to Iron Age  Romans and the Bible  

Year 

Four  

Anglo Saxons  Vikings  

Year 

Five  

Ancient African Civilisations  Windrush Generation  

Year  

Six  

Ancient African Civilisations  WW1 and WW2: The Commonwealth 

Contribution  



Enquiry Questions 
 Topic One  Topic Two  

Year 

One  

Changes Within Living 

Memory: All About Me  

What can you tell me about your life 

and how it is different to your          

parents’ and grandparents’ lives?  

The Lives of Significant      

People  

Why is Mary Seacole considered a 

hero? 

Year 

Two  

Changes Beyond Living 

Memory: Birmingham  

How has Birmingham changed since 

the 6th century?  

The Lives of Significant         

People Ruby Bridges  

How and why were black people 

treated differently to white people 

in America before the 1960s? 

Year 

Three 

From the Stone Age to the              

Iron Age  

When do you think it was better to 

live – Stone Age, Bronze Age or Iron 

Age?  

The Roman Empire and  

Christianity  

“Christianity changed the Roman 

Empire forever!” 

Do you agree? Why? 

Year 

Four  

Anglo Saxons  

“Not much changed in Britain once 

the Romans left.”  

Do you agree? Why? 

Vikings  

“All pirates have a wooden leg, 

wear an eye patch and have a                 

parrot.”                                                                     

Do you agree? Why? 

Year 

Five  

Ancient African Civilisations  

What was the more important in the 

success of these great West African  

empires, religion or geography? 

Windrush Generation  

Was Enoch Powell correct when he 

said Britain, "must be mad, literally 

mad, as a nation" to be allowing 

such "inflow"?  

Year  

Six  

Ancient African Civilisations  

“Africa has no history; there is only 

the history of Europeans in Africa.” 

Do you agree? Why?  

WW1 and the British Empire  

“All soldiers of the British Empire were 

treated equally and fairly during the 

First World War.”  

Do you agree? Why? 



 

End of Topic Essay Example 

Windrush Generation: Was Enoch 

Powell correct when he said Britain, 

"must be mad, literally mad, as a na-

tion" to be allowing such "inflow"?  

Over the last six lessons, pupils have learnt all about the Windrush Generation. Between 

1948 and 1970, nearly half a million people moved from the Caribbean to Britain, which in 

1948 faced severe labour shortages in the wake of the Second World War. The immigrants 

were later referred to as "the Windrush generation".  

Essay overview:  

• Pupils finish the unit by writing their own essay, allowing them to apply the 

knowledge that they have gained. 

• We advise taking one lesson to plan the essay, and two lessons to write it.  

• You can decide whether or not pupils have their booklet available as they write. If 

pupils can write from memory it will be quicker, and more individual. 

• However we need to provide students with the scaffolds they need to all experience 

success. Therefore, a planning sheet may be useful in helping pupils to chunk their 

ideas together into paragraphs.  

• Graphic organisers may also be used as a prompt for writing.  

• As a general guide, expectations around essay writing are:  

• Year three - 1-2 pages; informative text  

• Year four - 2-3 pages; informative text  

• Year five - 2-3 pages; persuasive text  

• Year six - 3-4 pages; persuasive text  



 Windrush Generation: Was Enoch Powell correct when he said Britain, 

"must be mad, literally mad, as a nation" to be allowing such "inflow"?  

Introduction:  Set the scene  Key Words: 

When did the Windrush Generation come to 
Britain? Why did they come to Britain? How 
many people migrate to Britain? 

 

 

 

 

 

 

 

Paragraph One: “The Call” Key Words: 

What was Britain like in the aftermath of 
World War Two? Why did people migrate from 
the Caribbean to Britain? 

 

 

 

 

 

 

Paragraph Three: Enoch Powell Key Words: 

Who was Enoch Powell? What were the main 
points of his “Rivers of Blood” speech? 

 

 

 

 

 

 



 Paragraph 3: Why he felt like this Key Words: 

How had Britain changed since 1948? What 
did he experience in India while in the army? 
What was happening in America at this time? 

 

 

 

 

 

 

 

Paragraph 4: Why he is wrong  Key Words: 

What impact did the Windrush Generation 
have on Britain? How did they help rebuild 
post-war Britain?  

 

 

 

 

 

 

 

 

Conclusion: Why Powell is wrong  Key Words: 

How did British life benefit from the efforts of 
the Windrush Generation? How is life today 
different because of the Windrush Generation? 

 

 

 

 

 

 

 



 

V
o

c
a

b
u

la
r

y
 f

o
r 

Im
p

ro
v

in
g

 E
s

s
a

y
 W

r
it

in
g

  



 

Graphic                        

Organisers 

Poorly organised knowledge cannot readily be remembered or used. But              

students don’t know how to organise their knowledge effectively. Teach the 

utility of good organisation. Teach how to use good knowledge organisation. 

Teach how to generate good knowledge organisation.                                                       

FREDERICK REIF (2015) Applying Cognitive Science to Education  



Key Concepts and Themes to be 

Taught in History  
History is the study of the past. Historians are interested in all aspects of the past 

and seek to piece together accurate pictures of what life was like in days gone by. 

Historians are detectives. They follow a line of historical inquiry in order to better 

understand the past. They ask questions, form opinions and theories, locate and   

analyse sources, and use evidence from these sources to develop an informed                

explanation about the past. Oral accounts, documents, archaeological finds and              

artefacts form the basis of research and investigation in history.  

Our history curriculum is underpinned by seven reoccurring skills that help us             

investigate and understand the past. These skills for historical understanding 

are:  

1. Perspectives  

2. Empathy  

3. Continuity and change  

4. Significance  

5. Cause and effect  

6. Contestability  

7. Evidence  

Alongside these concepts for historical understanding , our curriculum has an                     

additional seven historical themes that run throughout across different topics, from 

year 1 to year 6. These themes are:  

1. Technological advancement  

2. Cultural change  

3. Invasion  

4. Empire and Imperialism  

5. Rebellion  

6. Exploration  

7. Social justice  

These reoccurring themes enable teachers to develop pupil understanding by                 

revisiting and elaborating on previous learning. For example, pupils gain an                      

increasingly sophisticated understanding of social justice between year 2 and 6 

when learning about the American Civil Rights movement, the Windrush                             

Generation and the contribution of the British Empire during World Wars One.  



Skills for Historical                                         

Understanding  

Definition Concept  
Times                   

Examined  

 Point of View  

The position from which some people see and 

understand the events going on in the world 

around them. Historians must try to view histori-

cal events from different perspectives in order to 

understand the values and beliefs that shaped 

and affected people who lived in the past.  

6  

 
Continuity 

and Change  

Some things stay the same over time, while other 

change. Aspects that have remained the same 

are known as continuities. Aspects of the past 

that do not stay the same are called changes.  

12 

 
Cause and 

Effect  

Used to identify chains of events and develop-

ments, both in short and long term history. The 

‘why’ and ‘what’ of history. Identify, examine and 

analyse the reasons why events occurred and the 

resulting consequences and outcomes  

10 

 Evidence  

Information gathered from historical sources - 

essential part of historical enquiry. Primary 

sources – objects created or written at the time 

being investigated. Secondary sources – ac-

counts about the past that were written and cre-

ated after the time being investigated and which 

often refer to primary sources.  

8 

 Empathy  

Understand the impact of events on particular 

people or groups. An appreciation of the circum-

stances they faced and the motivations, values 

and attitudes behind their actions. In short, the 

ability to ‘walk in someone else’s shoes’  

7 

 Significance  

Significance relates to the importance assigned 

to aspects of the past – people, events, discover-

ies, movements and historical sites. History is full 

of so many historical events, significant people 

and interesting places that it is impossible to 

study all of them.  

5 

 Contestability  

Explanations or interpretations of the past that 

are open to debate. Sources of information and 

artefacts may have been altered or damaged 

over time, therefore reducing their reliability  

different historians can come to different conclu-

sions.  

3 



Skills for Historical                                    

Understanding  
Year 1: Changes Within Living Memory: All About Me  

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 1: Lives of Significant People   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 2: Changes Beyond Living Memory - Birmingham  

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 2: Lives of Significant People - Ruby Bridges  

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 3: Stone Age to Iron Age   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 3: Romans and the Bible   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  



Skills for Historical                                    

Understanding  
Year 4: Anglo Saxons   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 4: Vikings  

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 5: Ancient African Civilisations   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 5: Windrush Generation   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 6: Ancient African Civilisations   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  

Year 6: WW1 and WW2 - Commonwealth Contribution   

Point of View  
Continuity 

and Change  

Cause and 

Effect  
Evidence  Empathy  Significance  Contestability  



Historical Themes 

Definition Concept  
Times                   

Examined  

 
Technological 

Advancement  

Changes in technology over time within 

a specific society or civilisation  8 

 
Cultural 

change  

Changes to the way that a society or cul-

ture is run, how it functions or is gov-

erned  
12 

 Invasion  

To enter a country or group’s land as an 

enemy, by force, in order to conquer or 

plunder  
7 

 Rebellion  
An armed fight or uprising against the 

rulers of the area that one lives within  6 

 Exploration  
Travelling across or through something 

to discover new places  5 

 Social Justice  

Social justice is a concept of fair and just 

relations between the individual and 

society, as measured by the distribution 

of wealth, opportunities for personal 

activity, and social privileges.  

4 

 
Empire and 

Imperialism  

A group of nations or people under one 

ruler or government  6  



Coverage of Historical Themes  

Year 1: Changes Within Living Memory: All About Me  

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 1: Lives of Significant People   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 2: Changes Beyond Living Memory - Birmingham  

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 2: Lives of Significant People - Ruby Bridges  

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 3: Stone Age to Iron Age   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 3: The Romans and the Bible   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  



Coverage of Historical Themes  

Year 4: Anglo Saxons   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 4: Vikings   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 5: Ancient African Civilisations   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 5: Windrush Generation   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 6: Ancient African Civilisations   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  

Year 6: WW1 and WW2 - Commonwealth Contribution   

Technological 

Advancement  

Cultural 

Change  
Invasion  

Empire and 

Imperialism  
Rebellion  Exploration Social Justice  



 Historical Terms and Language  

Just like scientists, historians share a common language. They use historical terms 

and concepts to clarify what they are talking about and share their findings.  

Term  Definition  

AD  

The term anno Domini is Medieval Latin and means "in the year of 
the Lord", but is often presented using "our Lord" instead of "the 

Lord", taken from the full original phrase "anno Domini nostri Jesu 
Christi", which translates to "in the year of our Lord Jesus Christ". 
There is an often held misconception that AD means “after death” 
but if that was true, there would be no accounting for the years       

between BC and AD when Christ lived. 

age  
A period of history with specific characteristics that make it stand 

out from other periods (e.g. Stone Age, Roman Britain or the                          
Industrial Revolution).  

BC  
An abbreviation of Before Christ, a term used for the period of                         

history before the birth of Christ (i.e. any time before 1 AD/CE). This 
term is sometimes replaced by BCE (see below). 

BCE 

An abbreviation of Before the Common Era, a term used for the          
period of history before the birth of Christ (i.e. any time before 1 AD/

CE). This term is sometimes used instead of BC because it is                          
culturally neutral.  

CE  
An abbreviation of Common Era, a term used for any time after the 
birth of Christ (i.e. any time after 1 AD/CE). This term has largely 

replace AD, because it is culturally neutral.  

century  A period of 100 years.  

civilisation  
The process by which a society or place reaches an advanced stage 

of social and cultural development and organisation.  

chronology  A record of events in the order that they took place.  

circa  A Latin word meaning ‘around’ or ‘approximately’. Abbreviated as c. 

decade  A period of 10 years.  

era  
A period of time marked by distinctive characteristics, events or                    

circumstances (e.g. Roman era, the Victorian era).  

millennium  A period of 1,000 years.  

prehistory  The period of history before written records.  

time period  A block of time in history.  

timeline  
A sequence of related historical events shown in chronological order. 
A timeline is generally scaled with years marked at regular intervals.  

year  A period of 365 days.  



A people without the knowledge of 
their past history, origin or culture is 

like a tree without roots.  

 

Marcus Garvey 


